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SELF EVALUATION SUMMARY

AND IMPROVEMENT GOALS

SOUTH KIRKBY ACADEMY
Waterton Academy Trust

Sept 2020
The overall effectiveness of 
South Kirkby Academy is ‘Requiring Improvement’ (Ofsted 2019),  

Leaders affirm that the capacity 
to improve is ‘Good’.

NB This document should be read in conjunction with the current school action plans, and the last Ofsted Inspection report. 

OVERVIEW OF SELF EVALUATION:
OVERALL EFFECTIVENESS
The Ofsted Inspection of June 2019 evaluated the overall effectiveness of the school as ‘Requiring Improvement’.
Leadership evaluates the current impact of the school as being ‘Good’, as areas requiring improvement are largely based on historical issues. This has been confirmed by external evaluations and robust in house monitoring systems.
STRENGTHS

NB: Further evidence to support the school evaluation is taken from the Oftsed report 2019. 

The overall effectiveness of South Kirkby Academy is GOOD.
	· The headteacher leads the school with a determination and a conviction that pupils who attend the school have an entitlement to high aspirations. She is well supported by the trust.

· The headteacher has recently rebuilt the senior leadership team. New systems for monitoring the quality of teaching and pupils’ progress are having a positive effect.

· Teaching is improving. There is some very good practice. Often, pupils learn very well.


	· Leaders have been effective in improving the quality of the teaching of reading. The least able readers on entry to the school are able to quickly catch up. Pupils’ outcomes in reading are improving rapidly. 

· Pupils behave well. They are courteous, considerate and welcoming to visitors. They are proud of their school. 




Oftsed 2019
Achievement in lessons and children’s books is good, and attainment gaps are closing.

Progress is good overall, in lessons and in books, with historical gaps closing steadily, and on occasion, swiftly.
The 2020 Teacher Assessment outcomes for Year 6 indicate that more able children achieve well. 
· While the progress of current pupils remains variable, there are signs of strengthening outcomes in reading, writing and mathematics.  
· Despite attainment being below average over time, there is strong improvement in pupils’ attainment in reading, writing and mathematics.

· In reading, pupils make strong progress from their starting points as the result of leaders’ actions to improve the teaching of reading.

	2020 Teacher Assessment End of Year Outcomes (March)
	18/19
EOY
Results

	READING
	73%
	42%

	WRITING
	73%
	78%

	MATHS
	62%
	64%

	GPS
	71%
	55%

	Combined
	57%
	36%


	Greater Depth 2020 Teacher Assessment End of Year Outcomes (March)
	18/19
EOY
Results

	READING
	16%
	13%

	WRITING
	12.5%
	8%

	MATHS
	12.5%
	9%

	GPS
	18%
	14%

	Combined
	11%
	3%


	Pupil Premium 2020 Teacher Assessment End of Year Outcomes (March)
	18/19 
EOY

Results

	READING
	69.00%

	33

	WRITING
	66.00%

	77%

	MATHS
	53%

	63%

	GPS
	62.5%

	44%

	Combined
	50%

	33%


	Pupil Premium Greater Depth 2020 Teacher Assessment End of Year Outcomes (March)
	18/19
EOY Results

	READING
	22%
	10

	WRITING
	16%
	3%

	MATHS
	16%
	7%

	GPS
	22%
	4%

	Combined
	9%
	3%


The quality of education is good.
The school’s curriculum intent is effective because it supports sequential learning in the classroom.
Teachers implement the curriculum effectively, follow sequential learning plans, and have a clear understanding of assessment.
Although some areas within the quality of education still require improvement, the impact of the school’s intent and implementation is good, and there are no lingering inadequacies.
· The curriculum is a broad and balanced one, with a range of subjects taught. These include subjects beyond the typical, as a means to challenge pupils and to open up their horizons beyond their immediate vicinity. Leaders have also put in place numerous extra-curricular opportunities to augment the work taking place in classrooms, such as theme days in science and history. 

· Leaders have introduced systems so that there is a consistency across years and classes in the programmes of learning which are taught. This is especially evident in mathematics, where all teachers follow the same scheme. In writing, teachers’ planning is ‘joined-up’, so that pupils follow an agreed programme of learning across years and classes. This enables leaders to more accurately monitor the progress pupils make. It is also effective in enabling leaders to check on standards of teaching across.

· There is some very effective teaching which challenges pupils at the right level 

· Teachers are enthusiastic and committed to the headteacher’s ethos of high aspirations. They all want their pupils to do well. Much of the time, their subject knowledge is secure and enables pupils to be engaged in their learning. 

· Typically, teachers make effective use of questions to check on pupils’ understanding. At its strongest, teachers’ use of questions moves pupils on to new learning. 

· The teaching of reading has improved strongly since the end of the academic year of 2016/17, when pupils’ progress in reading was well below the national average. Teachers have made effective use of phonics strategies to help the weakest readers catch up. A consistent, systematic process is in place to ensure that pupils read regularly in school. Effective checks on pupils’ reading ability mean that they choose appropriately challenging books from the school’s book-band scheme. 

Children’s Behaviour and Attitudes are good.
Attendance is improving and systems for tracking pupils not attending or attending late are robust.
	Census Dates
	Oct %
	Jan %
	May %
	July %

	17/18 


	94.85
	94.69
	94.55
	93.85

	18/19 


	94.60
	94.71
	94.50
	94.05

	19/20
	94.14%
	94.16%
	Covid Lockdown
	Covid Lockdown


Behaviour

· The behaviour of pupils is good. 
· Throughout the inspection, standards of pupil behaviour were high for the very large majority of the time.  
· The rate of fixed-term exclusion has reduced substantially over time. 

· The rate of repeat fixed-term exclusion has similarly reduced substantially.

· Following the introduction of a new behaviour management system, the number of behaviour instances has fallen by a substantial margin. 
· While still worse than the national average, the rate of pupils’ persistent absence has reduced by a notable margin compared with the same time last year. This is the result of leaders’ concerted efforts to bring about better attendance at school for the persistent non-attenders.  of leaders’ concerted efforts to bring about better attendance at school for the persistent non-attenders.  

The impact of leadership and management is good. 
The leadership team has a positive impact – individually and collectively – on the continuing improvement and development of provision.
The Governing Body and the Academy Trust offer a good level of support and challenge. 
Provision for safeguarding is effective
· Since the school converted to an academy, the headteacher has assiduously built a new senior leadership team. As a result, although pupils’ progress and attainment are typically below the national averages, pupils’ outcomes are strengthening. Reading in particular is much improved as a consequence of leaders’ actions. 

· Morale among staff is very high. They have committed to the headteacher’s vision of high aspirations and ambition for the pupils who attend the school. Central to the staff’s optimism and positive outlook has been the judicious use of continuing professional development. Consequently, the skills of staff to fulfil their roles effectively are strengthening. There is a palpable sense of a ‘team’ at work. 

· Leaders are effective in preparing pupils for life in modern Britain. Pupils describe a school community which is welcoming and supportive of differences and diversities. Pupils are taught about various faiths, cultures and religions, for instance. As a result of leaders’ curriculum for pupils’ spiritual, moral, social and cultural development, pupils’ respect for others is strong. 

· Additional funding for the pupil premium and the sport premium is used well 

· The trust has been instrumental in supporting and challenging leaders to improve the school. Trust leaders are honest in their evaluation of the school’s recent and current performance. They acted swiftly to provide support to the school. This has included support for raising the standard of teaching, especially reading, writing and mathematics. As a result of trust leaders’ actions, although some variability in the quality of teaching remains, it is improving. 

· Governors share leaders’ high aspirations for what pupils should achieve. 

· Governors have a clear line of sight across the school’s strengths and, crucially, where it is not as strong. 

· Governors have a sound understanding of their safeguarding responsibilities. 

· Leaders have implemented the recommendations of two external pupil premium reviews to further improve the effectiveness of this funding. 

· Leaders’ use of special educational needs funding has been effective in improving the outcomes of pupils with SEND. 

Provision for Personal Development is good
The school’s caring ethos, aspirational vision for all and high expectations support the development of children’s personal and social education. 
· Leaders are effective in preparing pupils for life in modern Britain. Pupils describe a school community which is welcoming and supportive of differences and diversities.

· Pupils are taught about various faiths, cultures and religions, for instance. As a result of leaders’ curriculum for pupils’ spiritual, moral, social and cultural development, pupils’ respect for others is strong.

· The school’s work to promote pupils’ personal development and welfare is good.  

· Pupils are proud of their school. They are eager to tell visitors about it and they wear their uniform proudly. In lessons, pupils are typically eager volunteers to answer teachers’ questions. 

· Leaders have ensured that pupils are educated effectively about how to keep themselves safe. They are knowledgeable, for example, about the risks of being online. 

· There is a broad range of ways in which leaders support pupils’ emotional and physical well-being. Recent assemblies, for example, have focused on ‘mental health first aid’ and how to cope with stress. 
1. GOALS AND STRATEGIES FOR IMPROVEMENT AND DEVELOPMENT
2019/2020 Key Priorities & Continued Next Steps 2020/2021:

Quality of Education and aspects of Leadership and Management
· Construct and embed a curriculum that is ambitious and designed to give all learners, particularly the most disadvantaged and those with special educational needs and/or disabilities (SEND) or high needs, the knowledge they need to succeed in life (Intent)

· Design and embed a curriculum that is coherently planned throughout the academy
· Design and embed a curriculum that is coherently sequenced
· Design and embed a curriculum that promotes sufficient knowledge and skills for future learning
· Ensure curriculum planning provides the same academic, technical, or vocational ambitions for almost all learners
· Improve the quality of teaching so that it is consistently good (Implementation) 
· Ensure teachers have good subject knowledge

· Ensure teachers check learners’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback
· Ensure teachers adapt their teaching as necessary, without unnecessarily elaborate or differentiated approaches

· Ensure teacher’s planning is designed to help learners to remember in the long term 
· Ensure teachers use assessment well to help learners embed and use knowledge fluently or to check understanding and inform teaching
· Improve pupils’ outcomes in reading, writing and mathematics so that it is at least in line with the national averages (Implementation & Impact)
· Continue to develop a rigorous approach to the teaching of reading so that it  develops learners’ confidence and enjoyment in reading
· Improve staff’s subject, pedagogical and pedagogical content knowledge to enhance the teaching of the teaching of  reading, writing and mathematics and the appropriate use of assessment
· Ensure learners complete their programmes of study in reading, writing and mathematics

Behaviour & Attitudes and aspects of Personal Development 
· Further reduce the rate of persistent absence and improve the overall rate of attendance 
· Communicate high expectations of attendance and punctuality
· Ensure clear strategies and swift action to tackle early signs of vulnerability in attendance and/or punctuality

· Work effectively as a team both internally, as a trust and with external professionals to support families with vulnerabilities in attendance and/or punctuality

· Ensure curriculum and pastoral provision is in place to support children with vulnerabilities in attendance and/or punctuality

2. GOALS AND STRATEGIES FOR IMPROVEMENT AND DEVELOPMENT

Improvement and Development Goals 2020/2021 (with changes to reflect Covid lockdown impact):
NB: All outstanding areas for improvement from the June 2019 Ofsted inspection are addressed within the Strategic Action Plan. 
Improvement goals have a direct impact on pupil achievement, through improving areas of provision. 
Development goals further develop current provision, to enrich and broaden provision. 

	GOAL
20/21
	EXPECTED OUTCOME OF GOAL
	TARGETS AND SUCCESS CRITERIA

	ONE 
	The quality of teaching is consistently good or better so that all pupils make the progress of which they are capable


	· Secure the skills of assessment for learning and use this information to plan work which is more precisely matched to the needs of pupils, particularly the most-able

· Plan lessons which are part of a sequential unit of work that secures and deepens understanding

· Ensure learning intentions are precise, underpinned by steps to success, and used to evaluate the impact of teaching on new learning every session

· Use assessment for learning to tailor marking so that it is responsive to the development needs of individual pupils and ensure that basic errors and misconceptions are identified, and this is routinely acted upon

· Ensure that expectations are high enough so that the most-able are challenged to reach their potential

· Deepen teachers’ subject pedagogy in order to build on prior attainment, tailor learning and accelerate progress




	GOAL
20/21
	EXPECTED OUTCOME OF GOAL
	TARGETS AND SUCCESS CRITERIA

	TWO 
	Leadership and management of SEND, Reading, Writing and Maths is effective in having direct impact on pupil achievement

	· Ensure that all senior leaders have a clear focus on the leadership of Teaching & Learning and can evidence the impact of their work

· Develop the roles of middle leaders so that they have the skills and expertise to effectively lead the developments within their subjects.

· Block CPD into subject areas and train in-depth over a period of time to allow teachers to secure the knowledge to implement the recommendations in the subject areas

· Provide coaching for leaders in order to plan effectively over time for this improvement

· Monitor learning books regularly and evaluate that teachers are implementing the required actions from CPD

· Implement a consistent support planning process so that teachers effectively make the improvements within measured timeframes with specific criteria. This should be reviewed and evidenced. This will accelerate the pace of improvement. 

· Provide developmental targets for all teachers to secure each term 


The key areas for development are: 
	ONE
20/21 
	There is good progress across the wider curriculum with some strong evidence that subjects are building progressively
	· Use the assessment tools provided by the NLE to support teacher subject knowledge in building sequential learning

· Plan learning around a key theme or enquiry question in order to build knowledge through the subject areas and to support pupils to connect this knowledge. 
· Plan for long term learning in the curriculum. Less task-led learning and more understanding of concepts and skills. 




	TWO
20/21 
	There is a secure PSHE Framework embedded which effectively supports children in gaining the knowledge, understanding and skills they need to manage their lives, now and in the future
	· Ensure a whole school approach to the assessment of PSHE which is evaluated termly.
· Program of CPD linked to the scheme to be delivered by Subject Leaders for all staff
· Weekly focused lessons planned against the framework
· Regular monitoring by subject leaders

· Ensure awareness of subject is heightened and all stakeholders are aware of the content and delivery

· Use of scheme and other resources to plan individualised learning for children whose needs are greater linked to the Covid crisis and other vulnerabilities/barriers


In addition ….

At South Kirkby Academy we believe in transparency, open dialogue and two-way trust and respect. Teacher’s individual strengths are identified and developed, through the monitoring of the quality of education, clarity of expectation and honesty within feedback. Mistakes and errors are fine … we learn from them.
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